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sjmolatuol A olFE ool sxe Fad a
geolx Bysla, Sevel dol mw
]_
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At FETA Y Adojuge] FHEL glov, M3 ofF uFS FojE
FHoE2 F2 FFoE PR v ddd SAHAY ZIAAA
7o A9-H Ak =, 93] dd&(lexical item)ol] gk @ IF Sl w4
WOl A glel =71, Eakl, 7], A7k dole ul kA 7]t
Hsoto] AdAQ FAS HolAE XA AdAolrt (o] 34AF, 1996).

Wilkins(1972)% w¥Hol glol= okt on7l AgdEAnt o] 3] 7}

SRR
o v et4)
gl o7

48 AgHx et s 93] wgolA o3

Z3 31, Ooi 9 Lee(1996)] W= wALZE S5xFo Al o] F

AAFEE 37 PalHE MY wolg stEAA B,

A, WAE @A @7, BAE BAL @8As

sALE AR A SR EER JtEE S Ak
(

9] =+o](English as a Foreign Language)® <%o]l& Hl &=

o

=
-

o

FAECA o3l ow ez wgHojor a7 avgel
He ou A7 $4, 2e AFE] o35 do] ofd
S, 27 9 FAZFeEZE dAo(collocation)HE| 2 712 A of
T o3 vt (F4YE, 2005; HAA, 2004; NG+ & =Y

2005; o]AY & AdYE, 2005 #5474, 2001; Bahns & Eldaw, 1993;
Kim,N-B, 2003; Lewis, 1997: Ooi & Lee, 1996). #2 wWgow
Lewis(1993)&
THAOR o2 thoj o} A 2ol 2] Ql

ol 7}

=
o]3] 4 AW (lexical approach)d Z=A=gZ A 74H
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I. o]&% w7

At om Aot "oz AgFs Dsi, T A& AF
THS olFH WWe A 2ol= TH W(chunks)Z ol ETE. Ty
of <ddojo] dig BFI} AHYE: e Ae ded do] ofywH,

o AYsta Atk (Bahns, 1993).

Wi thFgt JoEo] AR, ARl dojo FogE Ay A .
dolzk A3 e FeAS AWstdA Firth(1957)+
“Collocation is the habitual juxtaposition or association in the
sentences of language” (p150)= A9 &AL, =3k “Collocations of a
given word are statements of the habitual or customary places of that
word” (pl8D)ztar  stol  dojol AN HAFHS  dFsddh
McCarthy(1990)= do1& “Collocation is a marriage contract between
words, and some words are more firmly married to each other than
others” (pl2)gta Aelste] ddols Qo Hldio] AW,
Sinclair(1991)+ “Collocation is the occurrence of two or more words
within a short space of each other in a text” (pl170) =, H2E U9
B offtell A F owo] F2 1 o4 wolrt wiWsE] g WA sk=
Aoz dAolE AHolst3t}. Benson, Benson ¥ Ilson (1986a,b) <]
o3 nAHI BrIHow WAst= HHAETAH AFTEI UASS

A Al skar Aot



“In English, as in other languages, there are many fixed,
identifiable, non-idiomatic phrases and constructions. Such

groups of words are called recurrent combinations, fixed

combination, or collocation” (p150)

Ho
e
2
iR
®
&
(@)
(@)

T3 Benson, Benson 3 Ilsong ‘A

h=|
combination)® ‘#&0]'(Idioms)ZFE <& FERI = wHoz
14 (fixedness) <] 7 I o} 7N o] 9] A4 Sl
A "o Ade JE dolg
Kel

o

A(literalness) =5 AL&33

o
e
s
i)
t
1o,
K
o
o,

BAA vl Aolglo °)

Hgoj= do] Aol mAALS Fey, M dole ExF on=

FolgA e 5HS B

AAA HE=d, ole e <a¥ 1>S T8 & 5 A
ag 1

The Continuum of Collocations

Free

Combination Idiom>s
less fixed COLLOCATIONS more fixed
more literal less literal
e AFHelA A ol Aol #golge] AFHL glon,

&4+ Benson,

32,
o
L
e

e dojol digk BolES AMEsta

R8s



Benson ¥ Ilson® AolE WolEo, 144 (fixedness)e] A=<l 7|HE
Golo] FExA omn  Ad(literalness) JEE AFEI dojo A=
oz & Aoy, ol 7ld HAAEA 7tbdEFa A F5351H7]

ojel & doj(collocation)ol] 2FHS 9o A5 AP Aoln.

2) doj(collocation)e &3

Aole]l F3F(collocation types) HAl o gapEo] ALl E2] 7]F
ot thFsb Al Y TRE ERs . vk 94 Hill(20000 Aol F
% (collocation strength)ell wel vl 7k F3& AATE: 1) AL
tE Ao FHAl 2rolx &

‘shrug your shoulder’), 2) ¥ @o} 7te] Asgto] wj§ =Exvt 73k

rr

Zxt4 el <“o] (unique collocation:

Ao} (strong collocation: ‘rancid butter’), 3) FIA FTY&E 7]L0|A
g e 7 gt Edta oS JheetAl A ste oFdk Ao (weak
collocation: ‘a red shirt), 4) F ol 2+e] Aol AFHo U=
T4 % 9o (medium-strength collocation: ‘a major operation’).
of 7]l A} Hille] A|Qtg wi= Fo] ¢ Azkel WARZE ofH 73 9
Aol s MdEste] 7t22 ZRIZEel oW dolE F AT ZARI7be] thsiA =
Aold FEE olsiste Aol ZIx&oF stH, T oA M B

Bg A QE F3E A¢ 9ot o dwdl Aol AR

T e doy §3 BHFE 7V ¥ A The BBI Dictionary of
English Word Combinations (Benson, Benson & Ilson, 1986a,b) A} 9]
Ak, o] AMHL Aol FAE A EHA Aol(grammatical

collocations, ¥ 1)¢F o3& <o (lexical collocations, ¥ 2)=



BRagEd, BUA dolt Auol(FA, FA, FEAE WAL
W OTREAAG s AFgete] TAHE TE A ke #A
ENHoR ofolAE Txolm, oA doj: WA, FEA HAh

TJela Sabe ulgelmut FAEHE BEygAel A @ gl

Nesselhauf(2003)+= <1oj9] HHAE At JojA FALY FT8AHS
ZoF=d, ‘Af @o] A3 (free combination)' ¥} ‘¥-&of(idioms)’,
aelar ‘Aoj(collocation)’s  TEdt7]  flstel  EAReE WARS] A
L5 ARt 2ol osti ApF wo] AL FARSE HAME RS
A AdE 7 JdeE TFEoM(‘want a car), ‘#Eol’E FARS
AE o] ALE A= FRolt(‘sweeten the pill’). ®WHA,
BAE T SARRE A E o] lof, Hegk ofm o wALSh
stA Aste 4 dvra skt (‘take a picture/ photograph’).
97, 2000), Kim,M-H (2002), 2|3 Kim,N-B (2003)<
, 54 1 wrelAe A9 onE AYA Rd
A e g g xde FA A4S oFa JdE FAER, o349
Mol Xz M7tE= do, get, have, make,
take, put &3 # & o3zt FAH(de-lexicalized verb)E AR}
A% Aol FHol JofA emolm FoAE ShFste S0l B
2 2% Ab&(overuse)dtal Atk A& KAt
oA A dojrt WA dodEY R gs
olyegl Hl$-7l% ofy¥ua ZFx3k Bahns(1993)¢ ¢
W&ol BA, FRAE FAF LElal FARERE o] Folxl o 3% <o
e gtE Flojn, a2 FollAE FAeE WA o ® o] Fof z=

Fol & ol93td sAZE AFEHE Aol 28S A%, A7 Aol

—
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B9 dole B

1

(Benson et al. 1986b)

Collocation types

Examples

: nount prep

blockade against, apathy towards

. to infinitive(noun+ to infinitive)

a pleasure to do something

> noun+ that clause

an agreement that

! preposition+ noun

by accident

> adjective+ preposition

(to) be afraid of

> adjective+ to infinitive

(to) be ready to do something

> adjective+ that clause

(to) imperative that

E = 1= (== 8=

.19 types of verbs

o914 ol R

® 2

(Benson et al. 1986b)

Collocation types

Examples

—

: verb+ noun/pronoun/preposition

reach a verdict, apply a principle

> verb+ noun

ease tension, override a veto

> adjective+ noun

rough estimate

‘noun+ verb

bees buss/sting/swarm

‘noun+ of+ noun

flock of sheep, pack of dogs

‘adverb+ adjective

closely acquainted

= (=2 (< |2 |5 =

> verb+ adverb

appreciate sincerely




3) 913124 A=W (Lexical Approach)

AR H AWl AE BE of AAd dguE, Bud 54

WAE e 7] wZel Aoyt oA} TS FAskE Aol 4, AL

%] (single words) % o}lYg ofv*(word combinations)7}A] %=
o]3]o] WMo Y gth. 19 gEY "WoE otteE AL I dolr)

A1gE Ao E AES= AHolgka o] wreF dojE <tgw RS s
dojz2 Ure A gAY, 2 digl2 JE "ol E o] 83fo] A e s
Ao E TtEU = AL FA Eoa A H e Yh. Nattinger(1980) & A,

Al 2ele} el A Qo] AAS AW FFo HAW FulE B

@@ (words), ©ho](polywords)

R‘
o
—
(@)
£
@
—
O
O
ﬂ
c
rlr
2
Ao

o
o
o,
i)
o

Ao (collocations), A E=3}¥ 23}(institutionalized utterances), 7%

f{m

1

=2 ¥ (sentence frames or heads)o 2 wF3F o 1 FolA doj&

=g A (logic)e 2 W= (frequency)el olsf ZAAH= Aol ofyz}t

29 A (arbitrary)o] 1, 9.2 olo]stx o o AAPTIL o] TS
o]

Fol deGnpunel BaYe FxsH, FAH o



SAER SelF dolE AAdm A8F & AR Aol @rim

sttt (Lewis,2000).

N
N
I
N
52
o
o9
=
i
rlr
re
2
N
N
X0,
rlr
N
N
>
X
m* ‘H
E
ol
g%
2
O
HU

stol o] W&ol 2

HojFo] do] 3L 7FE Aok dth= Bahns® od& A A stal dth.

Howarth(1998) <A, <ol oj¥l(Native-speaker, ©]sF NS)I}
Hl 9ol W (Non-native speaker, ©]3} NNS)¢ ZES Ea o
AP TS AFEAT o] AT e F=el AFse dolE
Eoolz ARgsts digtdsd HARACd sEE e dolrt
H=oj7h obd SFaEelddrt. o5 AR ARE Hob HuFERY
NSé| Ao AbE H]FHT NNSo| o] AR HFol A4 AA verka,

dolol mg ANF 1ASS ADSA Agat wde A4 <A

10
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1

BHRAAE e AR UueHoew, =4, FA+FEA FH 9
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=
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2005; #5474, 2001; Kim.K-M, 2004; Kim.M-H, 2002)

2. 38 =4 oA A% HEH(Focus on Form)

D g8 =8 gras A2 S Al 299

|y

=
-

Al 29191 %5(Second Language Acquisition; SLA)®ofo| A ¥
AEE Al 2o wAdstel A A st=A F& EIATA Fot=
HeEAo tg EAle LFHEd T8I ol T YR AAAH St
= wEe] 93 Fedes d7dd B2 dAEDoughty, 1991;
Harley, 1992; Harley & Swain, 1984; Lightbown, 1991; Pica, 1985)9l
ofsf FAE ‘FEl =4 YArtAT FIWTol A FTIZEA 1970 o of A
1980@ = A=A AW (Natural Approach)o] ZFEEo] <19
S AATE AW (Communicative  Approach)e] 171 &
FEigk Yy ofn A x2HS ke oataT HSMNeRs
528 378 (fluency)ell Ml A& A (accuracy) FHo] A HsHA
ha ) 2] k=t Aol A AHEHWA (Harley, 1992; Harley & Swain,
1984) ‘e %H JAAT AW (Focus on From)e 7do]
Long(1991)°l olsf AFo = AlA = At

oz Qs Al 29l0] FE5 ATPAEES d oy BEUEL =3

L w»

12



HAQ FH "9 E JIEAE g5 719 ATHA ¥
FEH(‘Focus on FormS)el= 8 ondgs HHo= 3= oA
Ax 54 Fel(form)ol HZ(attention)dtAl oz shHate] F3t

=
PEs v Aot 2w U TAHLR Longe W ol AM=dt

Focus on form:: overtly draws students attention to
linguistic elements as they arise incidentally in lessons whose
overriding focus is on meaning or communication (Long,1991,

p45)

Focus on form often consists of an occasional shift of
attention to linguistic code features— by the teacher and/or one
or more students— triggered by perceived problems with

comprehension or production (Long & Robinson, 1998, p23)

FonFel Q) 0] A T 9 ¥ = (attention) o] Al (awareness),

ol 7 (noticing)®]  ATe  FYI  Fast. B ATAEC
gujlel PFe BE Aol ¢el Ty ddolstd ge w5

Z3=d ag Aol dFEHolgtar Aekett (Schmidt, 1990; Tomlin
& Villa, 1994; VanPatten, 1994). 18]t} A 2 Ao AEE 3
g3 W geiA e B Uds deEo] AAEHIT Ade™ FonF

che gl
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e
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e Ays IA] kA AAEHIZ dtt (Doughty & Varela, 1998;
White, 1998; Williams & Evans, 1998)

%38t FonF /¥ <+ <O¥ 2>+ Doughty ¢} Williams
(1998)°] Alts o=z HWido HALEE 7|To=z /S sojth. &

AFE o BREWE MPOR PAF ARG wWAH Ane sFL

Caiesy

g 2

Types of Focus on Form Techniques

Implicit Explicit
< >
Input Input Recast Output Metalinguistic  Brief rule
flooding enhancement enhancement explanation explanation

FAH Ame ol e oW 5 Fae gyl WEL
FsA RE Relv, BAH Ax out AFHA BY Wi
Ads wRd Aer SeAR Seld @l oud TxE
AHFER Amse otk 9 IFEL A/ HAH TR YA,
# 29 AxAgd fAdE AL Fa FA/ FAH ALt @49

A 7 A& 98 ES4(Input flooding)E EX TEE
Z H

wEH o ANs] SHA wEe F& SHE ot F
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F(Output enhancement)

F(Input enhancement)
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E'ﬂ
=
Eﬂ
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Doughty ¢} Williams9] £l

SERS

£

CRE

[e)

=

3% (Input

K

B

‘72 A7’ (Rule explanation)< A&

)

H

2) 9FAl A (Implicit) A=} B A4 (Explicit) A=
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% % (language—focused)
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1
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o) [e] =]
g45S T
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e

0
A|m
o

ol A
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=
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1

3 A =

I

¢ o] (collocation)ell T

2 5}
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32t} (Ellis & Sinclair, 1996).

¢}
] #]31 dth. Krashen(1982,1993,1994)
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15} 7] ol
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=
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[e)

R

O’Neil(2000)
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fie)
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w
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&

2 (rule presentation) #]%=¢}

ﬁ_
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g Al

-

s

F(input enhancement)S %=

[e)
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1 9% Alanen(1995)
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A ZwelA WA of A® el FAS ANw FA

71 &S #EWlth. Hwang(2004) 9A] FonF A& glofA]
T

g4 (Explicitness of FonF types) =9 T2 A/ HAH AEE
Ae Aol +x AW (rule  explanation), 9=  1L%(input

enhancement), ¥ 8 £4=(input flooding)2] =AW= 3143 3.

HEH . Kim.B-R(2002)& <oA1 A A& #HHel g7l ~E(Recast)9}

HAA A Wl 924 A 7] 7] (Consciousness-raising) & &3]
A LAY FAZAS] 229 H SAM A+ oA TR
Awagd=dy ol w2 AxE oA A xwwkHel ) ~E (Recast)7}
deAgor Qe Hxgxe F55 UE SIARGA Budn

A=, S JAEFAA dos5S
ARt EHE w55 5T dAA THo] oS aiHolvketa el
A TH(pp.101-102)

AF7A AR wpel el A 291

o) el Ao (collocation) & I Fo] M= oAS E3 JFHE A=
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O’Dell, 2001), ‘Oxford Collocations dictionary for students of
English’(2002), Al 72 w&3y F3F o] wIA F9 HgolA
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AP F 7] kA @St FouFE MAlAAC e S} T
B7MA 5 HESIY LFAES 453
ANAF e F 16T AFEH o A 3
H4E& dotrr] fste] Y £ FS F ASF o] ma/ Ao
A7}l 7) (verbal  reports/ think-aloud)” 7]¥< o]&3tA =4, o+
ol ¥} AFH(2005NA AEH ZIHoeE 7 &3 vtE g3
“Hs g1 12 7 $(full comprehension)”, “Aygolgt AMZsE 2-
3 Fo 18 7Z$(educated guess)”, “HAF/ A LA HEsla

al
7 $-(random guess)” T oA EASEF o] FgH5AVF wAE FHA

ARERE A A AbaL Aol e Zhde] Ay R A o

At gol W& AATRF] = 2009 o HAe]

o]
deror, Ak WHoRs dAA ARFRe= 7] Ased 4F

3% (input enhancement) & & o] gl €] z)j9} =2 = = Al
AFEEATKE-F 2>, FEHZ o] ZH A glo] ¥ E<(input
flooding)® Fojx Q7] A& nAFdFon, FAE AIM(EFH,
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J73td BAE RS2 mgom, o] oA SE] FHL F7] st
ARol A% @S AYHRES

<E 3oA AAEHIZ QFol #LE HER 7+ AdAFH/ HAFHO=R

AR 7 = AAR#EVEeE 2e f3oR AAHJOY, Rk
AbARE 7 A o]F weto® EA7E W ‘take a chance'#= &

U7 AAE T, 90%0] e TS0l hHs ¢ i wak ‘take

=

1
ZAT<KEZ 1>, J7AZHE 15802 A3, &3}

ST A AT g Ngols FF £ME uE HEE 0B

#* 3
A% Hye] e do] £d &5
e PN A A E WAA AE
(input enhancement) (rule explanation)
do one’s best do the shopping
do the dishes do the homework
make a decision make an effort
Aol ¥d make friends make mistakes
have a chat have a look
have an interest have a child
take photos take notes
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A A THKim.M-H, 2002; Kim.N-B, 2003).

AA ¥ 1% (do, make, have, take)2.2 Ui F e do 1dE
FoAA  C‘take’d 9@ TEoZ ‘take a chance’#@tE XHLX ‘get a
chance’, ‘have a chance’29 W&ol 7}53ste] AHHZL F
ALEF=d, olF ALt YRl 37FA] :x d(take notes, take photos,
take a rest)> U4 BE7 7HE H=S 67%E HAFUANY. 1 HFoE
‘have 7} 2291 F@o] 53%, ‘do’v 48%, "HAI WO R ‘make’ 7} AMEH
FAE 38%% 7HF @2 A4 AxE et dAdoRmE 48%9] @
o3 stel TAF ol QIAES Kol Hubo] ofzt WX A Rate AI}E
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X 4

AABAE BF D ot BA+HA dof 14 Hu=
o] 19 St g BonE

do one’s best 6 60%
do the shopping 2 20%
do the dishes 6 60%
do one’s homework 5 50%
G 19 48%

make a decision 2 20%
make an effort 1 10%
make friends 4 40%
make mistakes 5) 50%
2 12 30%

have a chat 5 50%
have a look 5) 50%
have an interest 6 60%
have a child 5) 50%
Rl 21 53%

take notes 4 40%
take photos 38 80%
take a rest 38 80%
A 20 67%

=z 4 72 48%
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ABSTRACT

A study of collocation instruction

using Focus on form techniques

Cho, Hyun Jin

Department of
English Language and Literature
The Graduate School of

Sungshin Women’s University

The present study investigated Korean middle school EFL
students’ lexical collocation awareness and the effect of different
Focus on form techniques in de-lexicalized verb-noun collocations.
In order to explore this study following research questions were
raised: 1) How well do Korean middle school EFL learners
understand de-lexicalized verb-noun collocations? 2) Which Focus

on form techniques is more effective in implicit instruction (input



enhancement) or explicit instruction (rule explanation)? 3) Is the
process of collocation awareness exacter and more learned in
explicit instruction than in implicit instruction?

To exam above questions, we performed pretest, posttest, and
delayed collocation test to 10 Korean middle school students. Those
students were taught the collocation instructions between the
pretest and the posttest. The collocation instructions were divided
into two ways, implicit (input enhancement) and explicit (rule
explanation). To know the process of collocation awareness we
carried out the ‘Think-aloud’ technique.

The results of the study are as follows.

First, the collocation awareness of middle school learners didn’t
come up to 50%. The learners knew the individual words, but they
had difficulty in knowing the collocation.

Second, the collocation awareness instructed implicitly and
explicitly was better in explicit instruction than implicit instruction.
And the explicit instruction was showed significantly result. It
means that Korean middle school students are used to cramming
method of teaching.

Third, the process of collocation awareness was better in explicit
instruction than implicit instruction based on ‘Think-aloud’
technique.

Through the study we knew Korean middle school students had
to learn the collocation for their fluency and accuracy in English,

the explicit instruction is more effective than implicit instruction.
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1. It’s your turn to the dishes.

@D take @ have @ make @ do Bget
@ <¢bds] i EA

® Fgolet Aztel= 2-37] FlA =)

%_
© Ads/Ae] &A Feta =3

2. A: There’s a mouse in the kitchen. Let’s get it.
B: All right. I'll my best.

@D take @ have @ make @ do ® get

@ ¢d3s da =

O Awolet AZstE 2-37 FolA =3ttt

%_
© Adsl/Ae] L&A Hepa z3Hh

3. Karen is very good at friends.

O taking (@ keeping @ making @ getting (® putting
@ ¢d3s da =

® ozt Azet= 2-37 FelA

%_
© Adsl/Ae] L&A Hepa =g

i

sk,



4. If you were in the same situation, what decision would
you ?

@ take @ have (@ make @ do ® put

5.1 a chat with my old friend, John, over the internet last
night.

@ took @ had @ made @ did ©® gave

@ $kd3s o EA

® Awolzt Yzst= 2-370

© d&/7Ae &

oA =skth.

=
A Falhar gkl

6.1 over a hundred photos on my trip to U.S.A.
@ took @ had @ made @ did ® put

@ $kd3s &+ EA

® Awolzt Yzst= 2-370

O
© Adsl/Ae] &A Feta =3

7. A: Do you an interest in English cultures?
B: Yes, I do.

O give (@ have (@ make @ do ® get

@ $kd3s 4 EA

® Fgolet Aztel= 2-37] FlA =)

%_
© Ads/Ae &A Fota =3

8. We must the shopping for my father’s 60t birthday.
@ take @ have @ make @ do ® put

@ s g A,



O Awolet AZste 2-37 FolA =3ttt

%_
© Adsl/Ae] L&A Hepa =3

9. The students in high school a great effort to enter a
good college.

@ take (@ have () make @ do ® give

@ ¢d3s da =

® geole Azate 2-37)

O
© Adsl/Ae] L&A Feha =3

10. Make sure you a look at the engine before you buy the
car.

@ see @ have () make @ do ® put

@ $+d3s 4 EA

® Awolzt Yztst= 2-370

O
© dsl/Ae] &A Fota =3

11. I'd like to three children.

@ take @ have @ make @ do ® get
@ ks g Ao

® deolet Aztet= 2-370

O
© Adsl/Ae] &A Fota =3

12. I forgot to my homework last night.
@ take @ have @ make @ do ® give
@ ghds] da EQAH.

® Awolet A7tst= 2-370

O
© Adsl/Ae] &A Fsta =3



13. A: What do we have to do during the class?

B: We have to notes for English exam.
@ take (@ give (@ make @ do ® see
@ 8] & EA.
® Awolzt Yzst= 2-370

O
© ds/Ae] L&A Feka =3

14.1 many mistakes while solving the math problem.
@ took @ had @ made @ did ® gave

@ 8] & EA.

® Awolzt Yzst= 2-370

O
© s/ Ae] L&A Hepa =3
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Reading Text A. 9dAH A= (Y3 1%; input enhancement)

1. My friend, Beth is worried about her son at the moment. He wants to enroll on a

course but just can’'t make a decision about what to study. I gave Beth a ring and

we had a long chat about it last night. She said he’d like to study for a degree but

is afraid he won’t meet the requirements for university entry. Beth thinks he should

do a course in Management because he’d like to set up his own business in the

future. I agreed that that would be a wise choice.

*enroll on a course 4~ 55350}
*degree 3¢
*requirements I 2371

2. How nice are you?
1. Do you always do your best to be on time when meeting a friend?
Always / sometimes / never

2. Do you ever do the cooking at home?
Always / sometimes / never

3. Do you make excuse if someone asks you to do a big favor for them?
Always / sometimes / never

4. Do you ever make negative comments about your friends’ hair, clothes, etc?
Always / sometimes / never

5. Do you find it easy to make friends?
Always / sometimes / never

Give yourself three points for ‘always’, two for ‘sometimes’, one for ‘never’.

*make excuse W™ 3}T}
*do a favor 25 HW|Zt}
*negative -7 2 <l



3. There’s an old couple in my village. They are poor and they have no children. My

family members went to their house. We cleaned their house and washed their

clothes. We made some food and had dinner together. We did the dishes after

dinner. I feel tired now. but I feel proud of mvself.

*village vh&
*feel proud of ~& A=A o7t}

4. Hi, Jean,

We're so glad we decided to take a holiday here. Yesterday we took a trip to the

mountains. First we took a train to a little town and then we took a bus going to

various villages and got off when we saw one that we took a liking to. Some kids

had an interest in us and showed us some great places. We took a lot of photos.

*take a holiday §7l& XUt}
*various U3



Reading Text B. HA1H A= (773 A9;rule explanation)

1. In the morning I did some work in the garden, then I took a rest for about an
hour before going out to a.£3Eg 3t} in town. It was my sister’s birthday and I

wanted to b.EH 3 =F(A]X)E 3}t} to cook a nice meal for her. I c. 2T} at a new

Thai cookery book in the bookshop and decided to buy it. It has some very easy

recipes and I cooked my very first Thai meal. I think my sister really enjoyed her

*take a rest &242 3o}
*meal &2]
*recipes 2.2

a. some shopping
b. a special effort
c. a look

2. As you get older, you'll begin to understand your parents better. Getting angry
with them all the time doesn’t help. You may not want to go to summer camp when
none of your friends will be there, but your parents know you will soon make new

friends there. You'll feel much more sympathetic to your parents’ feelings when you

a. A7} =t of your own!

*sympathetic s, o] 7h=

a. a child



3. Here are some rules to help you study well.
a. Focus on the teacher.
b. Have a regular study place.
c. Set grades which you want to get.
d. Sit where you can see and hear well.
e. Do not study with the radio or TV on.
f. When you a.27]3}t}, use your own words.
g. Clean your study place and use a straight chair.
h. Every day b. &A1& 3}e}.

i. If you don’t understand the teacher, ask questions.

*focus on =3I}t
*regular T2 4l
*grades

notes

your homework

Mike: I have been in Korea for almost two years already.
Su-jin: Really? Time flies so fast.
Mike: That's true. But I still remember my first day at school in Korea.

Su-jin: I remember it as well. You a. 2714 A4E 34, didn't you?

a. a few mistakes
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