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Abstract

Investigating the Moderating Role of
Autonomous and Controlled Motivation on the

Effects of Performance Approach Goal

Stella Kang
Department of Education
Graduate School of

Sungshin Womens' University

This study aimed to investigate the independent effects and moderating
effects through interaction on the autonomy of South Korean students in
pursuing performance approach goals, with a focus on their impact on
students’ learning interest, academic self-efficacy, adaptive learning
strategies, maladaptive learning strategies, cheating behavior, and
preferences for easy task difficulty. Utilizing the Achievement Goal
Orientation Theory, numerous empirical studies have confirmed
qualitative variations in students’ motivation, emotions, and behaviors
based on the diverse types of achievement goals individuals pursue. Due

to conflicting research findings regarding the impact of performance
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goals on achievement outcomes and other outcome variables, this study
sought to examine the effects of performance approach goals from the
perspective  of Self-Determination Theory, aiming for a clearer

understanding of their consistent effects.

To address this, the study posed the following research questions:

What is the influence of performance approach goals pursued by South
Korean middle school students on learning-related variables (academic
self-efficacy, learning interest, adaptive learning strategies, maladaptive
learning strategies, cheating behavior, and preferences for easy task
difficulty)?

How do the reasons for pursuing performance approach goals
(autonomous motivation and controlled motivation) by South Korean
middle school students impact learning-related variables (academic
self-efficacy, learning interest, adaptive learning strategies, maladaptive
learning strategies, cheating behavior, and preferences for easy task
difficulty)?

Is the relationship between performance approach goals and
learning -related variables (academic self-efficacy, learning interest,
adaptive learning strategies, maladaptive learning strategies, cheating
behavior, and preferences for easy task difficulty) moderated by the
reasons for pursuing performance approach goals (autonomous motivation
and controlled motivation)?

To validate this research, a survey was conducted among 491 middle
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school students (male and female) from six middle schools in South
Korea, including J and K cities. The self-report questionnaire included
scales for performance approach goals, autonomy in pursuing
performance approach goals, academic self-efficacy, learning interest,
adaptive learning strategies, maladaptive learning strategies, cheating
behavior, and preferences for easy task difficulty. Data analysis was
performed using SPSS 26.0, including descriptive statistics, correlation
analysis, and hierarchical regression analysis. Pearson correlation analysis
was used for examining correlations between measurement tools, and
hierarchical multiple regression analysis was employed to verify main
effects and interaction effects of performance approach goals, autonomous
motivation, and controlled motivation on learning-related variables.
Standardized scores for each variable were used to mitigate potential
multicollinearity issues arising from adding interaction terms to assess

moderation effects.

The key findings of this study are as follows:

Performance approach goals showed statically significant positive
effects on class interest, academic self-efficacy, and adaptive learning
strategies, and negative effects on maladaptive learning strategies,
cheating behavior, and preferences for easy task difficulty. Autonomous
motivation had positive effects on learning interest, academic
self-efficacy, and adaptive learning strategies, and negative effects on

maladaptive learning strategies, cheating behavior, and preferences for

_74_



easy task difficulty. These results indicate that autonomy in pursuing
performance approach goals contributes independently to explaining
outcome variables even when controlling for performance approach goals.
Therefore, to better understand students’ motivation and behavior, it is
crucial to consider both the content and the autonomy of goal pursuit.

The impact of performance approach goals on the levels of autonomous
motivation varied for different learning-related variables such as learning
interest, academic self-efficacy, adaptive learning strategies, maladaptive
learning strategies, cheating behavior, and preferences for easy task
difficulty. Positive variables such as learning interest, academic
self-efficacy, and adaptive learning strategies exhibited a pattern where
no moderation effects were observed. This suggests that performance
approach goals consistently have positive effects on positive dependent
variables regardless of the reasons for pursuing them.

Maladaptive learning strategies, cheating behavior, and preferences for
easy task difficulty demonstrated patterns of moderation effects when the
regulatory effects of performance approach goals were negative. The
influence of performance approach goals on negative outcome variables
varied under different conditions. The negative effects decreased when
autonomous motivation was high, and the regulatory effects on negative
dependent variables were evident only under specific conditions. This
conclusion explains that the impact of performance approach goals is
diverse under different conditions, and negative effects are attenuated
when pursued with autonomous motivation. It is important to note that

these results apply specifically when pursuing performance approach
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goals with autonomous motivation.

The significance of this study lies in its focus on performance
approach goals among three types of achievement goals. By providing
empirical evidence explaining the content and outcome variables of goals
pursued, the study contributes to the theoretical development of
Achievement Goal Orientation Theory. The findings suggest that when
students pursue achievement goals, consideration should be given not
only to the content of the goals but also to the reasons behind their
pursuit, emphasizing the importance of autonomy. This implication has
the potential to enhance students’ motivation for future academic
endeavors and provide foundational information for developing educational
programs to elevate various adaptive characteristics of academic

performance.

Keywords: achievement goals, performance approach goals,
self-determination, autonomous motivation, controlled motivation,
learning interest, academic self-efficacy, adaptive learning
strategies, maladaptive learning strategies, cheating behavior,

preferences for easy task difficulty.
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