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sty A E AT WA A 2dg5S g o= A F S (uptake)
ool FoALS A¥YHI Ysor FHETA nFASFH(Form Focused
Episodes, FFEs)9] #3d & A # % 2l &4 (successful uptake)9} & =0

./_":
Ma o= @k ololM ZAHL FHE A% Wewe Eibe] o @
X

1. A 2900] st&ol A F5(uptake)®] F8A

Al 290 gFol g3 E AT F e VITo2A F(uptake)o] i
S Lyster®} Ranta(1997)& A E©] WAIZEH s gbe So oA}

T& olo7ty] 3l Kol whgS FFEa shth

Uptake .. refers to a student’s utterance that immediately
follows the teacher’s feedback and that constitutes a reaction
in some way to the teacher’'s intention to draw attention to
some aspect of the student’s initial utterance (this overall
intention 1s clear to the student although the teacher’s



specific linguistic focus may not be). (p. 49)

& F AlAE = RS 2FAA F U e Aoz odsidr. of 4
o]

o8 PFar] AR sel WA B Fat
slgsol WA walE Ba) AR ZEFeel B guol vl v

oA AY, e E Qe JEE AFSEA Hed old vk F59

e dAo EXHEHE SutEA AL AY o dS W AT AL
F7F dojwgrial A WrEA] F5o] o] F

FE flon, F52 FAEe] SutE FHol duid oW 4A
(prompting) = $lo] HEFHE AsHSZ AL F Ave 895 AWeE
A g dolgozN I FAHAE ZFE F & Aot (Ellis et al, 2001a).

Ellis 2](2001a)e] 7ol wtel Fo g aofs] v &3 2

1) F4E sto] molt &4l

_/r:
2) Fc AgAolt(d: FonF2 SAEAA F5E5 A=d ofFE 734

3) T A % (uptake move)E THA7F A&(gap)S HolxE FFEAA] o

doh(d: S FE doAY, AELS Y, wAre AR gate

u

IO

a

o

ol

4) FrAme ve FAAEA wrhe vtE Ad wiE
gAH o dojx S e ARE W o ofo] Iy vkg o

Epkot (Ellis et al., 2001a, p. 286)
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2. FFE9 #3% &<

FonF= =ZA $49% #eF 4 (incidental FonF)? AR A HejF4
(proactive FonF)2. & vl Long¥® Robinson(1998)8 FonFE ¢4
gz Aot 9% FonFe tatFol @AstE dojdee &
AE 24 darr veigd o dojdrh mapA ¢
ol A o] 7ie] v FHE vE FE Ao v AEH S-S A
Aol o' FElE tE QA s AdH FHoRA, F THAe] FH

457 Slal SAaE BES Fol wEHow BEFuo wHAYE

i

AL EAow 3t}h. Doughty®t Williams(1998)= FonFe A= ALdA

HH 2R TdetE Aoz odstn vk 1Y 9o T FE sped)

o' Aol &&7} dtE =A KT FonF7l 7|£9 FHuFE ZFxaE
A g5 (Focus-on-Forms)¥+= FEEGUE AS dolFofof st &
#1599 385 (Focus-on-Forms)< HRFEHE <3]7] 98 FelsE 1w
gEow FHuste A7t AHEE = WS wiASHAIRE, FonFe 7] 2%
2 guAdds HHOR St AL A ¢t FHA F9E o
7] wjFolt}. E oA i+= Long¥ Robinson(1998)2] A 2jof ulg} 227 4+
ol A ¢Add o MAses FHTA S ddow EAsd

A4 FJEsAHE oJu ZAE EAsH] A&l doy=Ttel] weEk o g4
%% (conversational FonF)9} n&4 & ElF 4 (didactic FonF)® Y=
T Atk distd FesAd A7 Ao wAIA I e &d5S %
)

Asto 2 M Fa7F o] wAlE slAstE = 97 ¥ d(negotiation of meaning)

ofk
=

wEA G st FojArr &E vhed A
stdoll ZA7F &S dEa gE FoArt ol WAKeE gE W A7

= ¥ (negotiation of form)S E3l o] FXA Hr}



<o 1>

1 S: He was wearing a mass. D

2 T: Huh? What is he wearing? A ma...?

3 St A mask.

4 T: Oh, I see. (Van den Branden, 1997)

f o] <d1>L2 Aol wslo A ‘mass’Eie ZAEH oIAEY uwiio A7
apzEel AelE Adesl Ad TAD uPHe wolEt wAbE
“Huh? What is he wearing? A ma...?"s}3 QS FHFS ¥HE Hlglsto 2 4

Sl A vk Ry AgHA 2Hed EASAT. F4L WAL

<A 2>
1 S: He goed out at eight o’clock.
2 T: I see.

D olst wAk T, A S= %719



3 S: And then he...
4 T: But uhm, goed, goed, is that correct?
5 S: No...uhm, went. He went out. (Van den Branden, 1997)

WARE A 4Ol A SHAe] wale] dolu @R E uEste] wgoms 34
ANA FA go'el AANAE A TAREES 2P sGh o] AAY
eFE doAAT 99 <dl>n B o AaBe A4 Gt Dojut

e ofuth et WAL 43e Fe) Aol xRS FUY wEd @

2

g Bl 54 (preemptive FoF)¥ A4 3 e 54 (reactive FonF)e2 Ys
ATt AW el A ExFE #I FUF dojuH g A T g g}
Zo FHE tFojof 3 davt AL u dojdr}. o E EW wAY A

o mxdlol Weje] dal WAHor AFL Ft A9E 5 & Ak axl

oA oy Aoz Ay = el TAE do F S FHolg J5T
uf wALZE ole dlE HAES Fo=A AlET. o]u wAL7E FA3F= S
AEo AE(gap)e AA 2

WAFF =] oA FonF 4 8& HojFoh

rpr
ey
¥
h
%0,
K
o
ir
¥
h
%0,
o
o
=
Lo
2
rfr

<o 3>

1 T: What's the opposite of landing?

2 St Take off.

3 T: Take off.

4 S: Take off. (Ellis et al., 2001)
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WAFE landing'®] WelolE FAEC] Gx QA Lolns] 98 oY A
22 e Aotk wop F4o] AdE g A R @At 33
@ Aee Aol HAAW ol7AE el LuE P2 sgonz A

e AAAQ BA ohA Btk obd Aol FEF WA FeFA

(student-initiated FonF)o]t}. o] 7] A A&E& A A A< Ao ).

<o 4>
1 S: What's sacked?
2 T: Sacked is, when you lose your job, you do something wrong

maybe, you steal something, and your boss says, right, leave

the job. (Ellis et al., 2001)

—~

gAEo] Frg FHFTAHS A9 2ol ofF(lexis)ol #H3F Ao v
At flelAs wAbzE st o] Aol el HAIA AEe Aledoew
A oStA el AES HEdE T

Al w3k mpe} o] F(uptake)T FFAbe] Aol glojor i A
AE 7FPA B2 (Ellis et al, 200la) WAFFE9] FonFel st F%9 FonFel
A FrE ddste e 28, 29 A & Lysteret Ranta(1997)<]

2RE F49 4% duat ze T o sFd weh oA

1) 21 A3} 7] (Recognize): Aol #Ald¥ HAHKHE HlolEo|l= ouzg FA3}

= FAE &= AW “mm, oh, uhuh, ah” S 2E do]FH TAES

2) A &(Apply): Aol AAl AolWAS Fal WEHE o] WAL
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A= A9, (Lyster & Ranta, 1997)

[-‘O

WA FonFold 4842 §5% stile] ARE wolso] ofF Wi

o AHggoeRN ZRFHE T3 o v Ae HolF= A& (apply)

Excuse me, T, what’s spoil means?
: Spoil means=

=Spoil

. If you are my child

Mhm

o oA W N
T 2w 2 I

And you Kkeep saying give me, give me sweets, give me
money, give me a football, let me watch TV, and I say yes all
the time, yes, I spoil you. I give you too much because you
always get what you want.

7 St Ah, ah.

8 T: So

9 S: They spoil them, mm, they always get whatever

(Ellis et al. 2001a)

o) Al 9ol A SAL WAF E spoil'el Slulo] mg AnE EL Al 9

=
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ol A mabe] wElE wpto] wetowx 7|7t oldid AL EASAU.
ojef o] skl Aol olsfstx] XIUW ‘spoil'e] oulE HFE Tl 2

FHoz otk Ae welFy] Mol olie 4FA Fv Ak

=
)
x
iy,
rbr
%2,
rir
N
g
rir
N
2,
£ =
A
E[o{r
-
)
e
2
1w
4>
ki
%2,

al
<ol6>2] Al 43k o] WAL AlE
5l

<4d6>

1 T: What does revising mean?

2 S: Revising?

3 T: Revising means looking at your work and learning again,
looking and learning.

4 S: Learning again. (Ellis et al. 2001a)
A2 e 54 (Reactive FonF)& 8547 SFE oS u wAby
e gAe] o] el sl WSS HAo=ZH  AZFH

Ranta(1997)¢] 715 w2 W4 FonFolA 9 &4+ o}

1) %913}7](Acknowledge): Ao 7S Ao FFEY Wolid = A-&3h

b =1 Rl = o
2) 4 (Repair): A5 2F= do7# FFEQ WoldE Al F3 stAlo] u=

3) &4 28 (Needs Repair): & 2HZ do7 FFE9 WoliE A &3
ghAjo] IS ol HRFEE AFESIA T EulE A AFE A ek e

e (Lyster & Ranta, 1997)
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99 71FS EUZ stH AW A FonFolA A3 S5 A&9 o7/
dozl Aol wAte]l Frwls HEsk HItE AAbste] 27| 5A
(self-repair)S & 7Z4-%-o]t}t. o]} 7 Ellis 2(2001a)=

]
St wALZE ARt EnkE FEHE ©ed] wEsts 2EE Hols A=

_I_4
AU
o)
S
S
(@
D
[07]
w,
5
“&
Ll
fo
-
rok
v
o
)

2] (processing) & &3 olFAA R AFH F42 B ¢ gl 3%

A FonFi ofd o} o] ©F5d Aol A dojuitl.

< 7>

1 St Yes, the other one..he order a pint too and those others they

were...

2 T: Uhm, he order is not correct, it should be he ordered, ordered
a pint.

3 S: Yes, ordered a pint. (Van den Branden, 1997)

Al 28 ol A wAL= SHAY o] wbslol A FA(‘order)d] AlAlAl UERE S FE

BAA o w AAsta FAS FAh ool s st o] “Yes, ordered a

_14_
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bol o)A

o

e
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=

=
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7=

S|
ZS|

Lightbown¥} Spada(1990)

0

o

0

ol
Bl

)

& Ne)
Fr el

Z A
-
S}

& A (negotiation)
°

b ok,

)
e 27

-

s

xol-

Mol e R
54}

=
T

2t
el
374 ol A

W& o
- 1
Long®] 7% %8 7} (Interaction
o
=
o]

-

AT (p. 443)a1 F

%]
d .

PN
T

o7k w

HA

S

=
=

}

-

-

1

/ng A

f7F =

0

F s} Abele] 4%

of ¥

o}

o
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—
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I
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0
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0
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A5 o]
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A
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Aol

9

=
L
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7 o}

5o] o] F oz}
A& 5

ot
=]

A ol A
] Zrolel Al2lo] Abele] din]| &

S

g4

s ol A

b

=

°

A 241 of
Ranta(1997)=

¢
me
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Ajm
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1
T
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1) "WAA A (explicit correction): WAL} 2uIE S A Feta A
o] Wl e F7F ASFS wHskA 2.
2) A4 (recasts): Al Al WP O 2 A wALZ} HAle] whsle] R =

AAE A8k Takeh

3) fr=dt7](elicitation): WAL AES FomA A AHAom W
st A 74 (reformulation)& &7 wf, == WA WHstE 3 5 A4
HEo MR A A olojA = WtE HAsteE

4) A9 dolFH w@ A (meta-linguistic clues): o] AAibafof & uk3}e]
43k et #Aste] AFAY ARE FAY 25T .

6) WHE-3}7] (repetition): WAFZE QF7F dojd A #HItE U2 wEE
sfo] s} g) (Lyster & Ranta, 1997, pp. 46-49)

e mg shgate] Fae =] {9 B g oY melEd
g2t o2 velys Ao g yeRdt Lyster(1998a)= Zivbtbe] Zafsof
P Fol A wAPZE AREE S =S dAqtete] 6 7HA] H=w §3 7k A
A (recasts)o] L= Fo=2 1= g 71 @iyt ve AL gy
T4 Aol obd wol= A5 S wstE wbRd T

=

T

ol sfAEo]l oW Aol AgAHJA dotss 7 A=
L

=

i

4ol A7 A
olgt: F5& ofE EUTh ¥ Ellis 9](2001a)2] Aol A= Lystere] ¢
TAdet 2 recasts7l 7HE Wol ARSHEAL LFaAE AeER =4
Ebutch ol9} Z2 gwtEl A3 Lyster(1998a)e] 177F 258 al 45hd o]

3 Ellis €(2001a)e] A= Aol st5A=

o
o d47] wWEelghs 4w Uk e AfAe] AXA WG FEol

_16_



Lyster(1998)e] Aol A& &9l dol4 Al (meta-linguistic clues)e} <

3} 8 A (clarification request), 18] i F%3}7](elicitation) F=fo] =& 25

T4 AEES EAY I wAEC] gl dojd eFE AT wd=
ArAde AbEstAARE dojol ol dojdt e {FE AT well= o Ul 7h

N

| V=S F2 AR SS HAth s vl 7HA dems T o

Aged o s 9% eFFAAIFATN s5FH) d¥EC]l A UE
Uthis Aol FE3 . Lysteret Ranta(1997) Al nlApe] =) §3 0
el s o] whgo] gepith= A FAg v vk S, AFAoly A
(overt correction) StFAEANAl SulE FEHE A& F =

Agol At AFH LB WAHE wueA e W

64

_1

(clarification request), &%l do14 I = (meta-linguistic feedback), %=
3} 7] (elicitation), WFE-3}7] (repetition) < FAEANA 222 SFE
=% f=¢tts Aotk Lyster9 Ranta:™ o] Ul 7bA] I=w §3&
A} (Negotiation of Form, NoF)e. & EF3& ¢t 258 o v 71A ¢
= o] stFatel A ke @S AR AAM FA g7 wiEol gF

A7k A7) wstel wERAS AT o|F LwEA AwHs] A 2

ol
o

oftt
=
EEL

o

=
Q

=
QO

=
©
o
=~
o

=~
&
lo,
o
o,
o
a
il
g
Z,
o

rlr
to
=il
5
o,
o
o
r U
“
[
=
ftlo
2
of
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F g a4

A

}

k<l
pil

9

)

KH
0

)

R

A
W

]

_EH

—_

0
®
Ho

70
oF
TO

&

NoF& Al&

1
o

A

=

ATl A =

171 Btk NoF

=T
91Tk, Ellis £(2001a)°]

<]

of 7

A=
gt ar

kel

1.

o
o

=

A7F =

=
QLN

F&l (turn)

S
#AE el

w3}o)
13
5

(bi-lateral negotiation)o] A3

s

S

sl =4 9] w8 (turn-taking) =

=

Lyster(1998)

= Ut

st 2 713 7F wopA A =i

s

KeR
=
o
=

S

A

N~

B3t 4 (complex) FFEs ¢tol A ©f =}

Ao eSS

o

Loewen(2004)

ol
%

A

fr 3171 (elicits) 9]

stAa 7 AA AEE BgFxe] FFECA

o i

A

IR

5

=]

A

A

i
Mo

7] 3] ¢k

Sk eFo}zke] 7] (noticing) 9]

& el

g el A

)

713 %= @olx 7] wiiolnt. wEkA A%

ERRD

ol 71

o
oo
®
i

P
Hr
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(2) 52449 FAE 5% LRFAS §5

ol

Loewen(2004)2 A& %= =¥ Fdo wpet debA = shgake] A4
A 2] (cognitive processing) A X7} & (uptake) & #T3st= 84 F skt
3 skt Lowene A9k 1 9 Sl #3 AFE(Ellis et al, 2001,
Ellis et al,, 2001a)°ll &3t wALe} sxof o3 S /FFHE 75 dozl
SAANA AAAYE AT AAA s Wo] 879 A] gorw
ol 232 4 gl mebd WAl FonFolA A#e e7E doF
d Aol Ar|FAS st BFE ATHd FFE v o9 o] Ao
s AYste AXFF SWold HW FTEFALS ERQ o3 434
(other-repair) 24 &% o|F+ H 7|9 & o4 HE3gun & = Yk

gy FRdd o3 AL ofE #HEE= SAENARE SFe VI
U:]

< 1T} Edge(1989)+ £ 4o gAs thilste] Fx73 g
S W 1 Ao FA FAEL dojel g} AZsn FA £ €
g e, ol wAbeh TR T AAS BEE Aow UA
A g AR AT F dvke AS dA G o9k HRIHAR

ol AR FoAd stgakel ol FAdel o A" 4

JE
=)
@
Q
o
=
Q
=4
@
o

FAeE AaE gy vk bvbE @ A (request for repetition)¥ A 4= A (recasts)

S AlTste] 2xE wIlEs FAHNER P8 w dFAES 2x w7
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Nl st Apele] BAXE dobxeln ol F wlmste] Wpelele] sHug

ATt ol A" TIE ddss dAH AgE AAA H=db.

=
of Abgell A BHS BtkE Aol o8 o] FrstFAES] StuaA

ftlo
i
ik
_O‘L
rlr
offt
r [
)
iy
ax
o
ot
r o
Y
a2
et
offt
9,
s
s
ol
2
&
)y
lo,
fols
Bs)
il
ne
ftlo

Folth. Lysteret Ranta(1997)+= A7+ s554E& Fol 54

A (student generated repairs)® X

(student-generated repair)©] AR Az FWHAA TAEAA o B2 A
& AYgstes stz WAt % FART F5o o aRHolga st

T,

AAH Aol FW = JEAE SWNAH BrEAY IAH LA

7 & (repair trajectory)s AFstHA o NS F
Faol A mabel St abole] gEabgol g HA dojurhs g AA
3t} Seedhouser & 549 &FoAE st QF7F oAtAaEd A

21g FolE dosA HE @ WAt AHHOE RHAA WEwS AT

Y
2,
fol
X
ofo
o
R
B
o
2
X,
-
o,
R
o
ot
= 4
fo
ol
do
2,
o
N
N,

AL WALY @74 A Al E(initiation)-HA 9] S H(response)- LA

‘|—‘

9]
1 7} evaluation) 2] IRE(initiationresponse-evaluation) @Al = A -5 7] { ¢}
© AS AAFAY. 215 o wAH dig Aoz g JpH] Hold &

FTA HAEE A sttt Seedhouses WA HZREHFAE £ O{HE
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a7 =l
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oA F

HomH
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1=
=)

ElR=
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Al

S
=

5974 (peer—repair)

Al

G
p

Gl

ol

oloj 7o 24 TRES

e
=

N
=
s
e
_Z..:v

—_
"o

} 91 tF(Seedhouse, 2004, p. 148).

2} =
o]‘o

il

A (peer-repair)©] A%

thar wokv, whefA

1

9
yul
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3
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%% FFE®] Al
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folm
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X
Ho

A 2¢1 o
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=
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=
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=
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1. 4+

A
o

o] FolM= Aol el | A wAL wAE W Este FY
H

o 7hers] A%alz]® shoh

—_

2oogn AR5 10

ol

w A7 A8 T84S 98 259 Queensland F AH7F Fsk= o] g
A(TAFE Queensland)el 7Hd % IELTS Alg &uluke] S ##std
IELTS (International English Language Testing System)= Fol& A 2 ¢
Tol 2 W= e SFY 3 T G =71 gl gkt &
F =7k dFHs A7) S8 AE2= A@A et g 8= 1071
dom FAH glom o HAHE ofFetr] 3 AAXAL IELTS 50,

TOEFL 5164 o4, B ol ofshelold ol a2 elsolx 5.0

ol

st AW ol el AAS we s AN 5 Utk 7)ol AA
g5 2o gAZ G oS Agste] B FA el Helu
2x

ol AAT o]

olf
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oA SAES oRIARA dFd 7t 2] A oA des st
AT S A2 Wl A T, iRt o], of=dlEn, ot
yol, Aeton A" w194l 364 7HAAT HE E2XE W
g=lo] 6o 7HE wokomw tggom dEcle] 3¥olda Ao}, o=
FE|L, Eol, ik, &dntyol stgo] Zb 194 oAt St EL wld5elA
W67EA o] el el sFeks A2 s A e, dAl Alde
ulstar Q7] wiol el et 7lvet ol F7)7F v =k
THe AP dojl WAHTD= V=<l 42, TESOL Al A4 <

=]

2

d

& Biedon 11de wA o] gla, IELTS Aduoes ZEsta 33
ot A=FH 717 Eek o] WAE IELTS AlY #Hihs g33atsinh 7 WA
MANT2)% 5549 dAow 7de] wapgee] glon, [ELTS we ©98l7]
Ao = 7o o]EYd oA EATFNES 93t ojgtadg Lz gaol oo

9

A% 34 (English Language Intensive Course for Overseas Students)S &

@ el B2, 97, 2719 d b A6 $5E RER S F9e
SER

% o] glojul mAte] oa) WAREH of e AHY FAe
sAbsh S Se] moll @Aw FEFA F9lo] o] FoAt WAL B

A3 27] £l AFE stol WAk G FEAES BAHRYL AT

o
ol
2

2. 7Y A=E
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o] ol AFE® WA= Sue O'Connel?] ‘Focus on IELTS' &, thehxlsh&
(academic module)®} UWFE(general module) T oA tf&zlsh&S AL8-3F
o WALE S FuA] Qo Feo mef FuAE FdES AFESAT wA)

of A wetr], 2271, 471, =719 dl 7HA 7ol dig Al A Al

2 3}, 7} 71eS AFEele AAlY def ol E s5d F AEERE ST
A &

») HQe 27 F REoZ FAH0 Yo A WAL 1=y Ae=
=

Fod A=E #Ast UES sste oy, T WAls FAd ds
ZhE o AE TEstAY Aol dE A S AAskE Ftolth O 7HA
g5 B5F F2Hel 9ol ¥ d(formal language)S {7t FA|9 wHEE 8t

T A WAE HE AAFHAS AAT u A|ZHOZ Aol o
TIE ES F dxEs dxE ol&3st ¥ 1% (typographical input

ATk ofgle] <E1>olA B F ko], FHF

ot
o
2
>,
N
iy
r o
fol
i
et
—r
Ry
)
ol
_,d
g

<3£1> ERROR HIT LIST

after all/finally
V]
After all, I would like to sum up the Finally, I would like to sum up
arguments...
They fought the case for years, ... In the end, they lost.
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but after all they lost.
e Don’t use after all to introduce the final point. Use finally/lastly.
e Don’t use after all to mean ‘after a long period of time’.

Use in the end/eventually.

e After all can be used to remind someone of a fact they should consider,

e.g. I think we have every right to protest. After all, we live in a democracy.
(Focus on IELTS, p. 121)

WA 7 welol 279t warlel Bad oS W, ool g o4

59 olalE Folsiry] s Yo B2 oF FiEE(Error Hit List)e] 4=

X0,
rlr
(&
r o
il
o
N
%
o
fru
=
i
2
=
nj
N
NS
N
Yo
-
2
o
ot
o
[ o
i
]
=
%2,
32
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s

Transcription

“

Seedhouse(2004) 2]

1

-

T s B R

H]jl

—_
fils)

&

o
=

Convention”

ojn

2> Transcription Convention

—

oH
oF
e

N
g

W5} Apol 9] F

(3.5)

A
N
ofy
ojn
el

the::

wale] gpag #od

2

3 ae7k 2

Sholl ]

8

ol
)

CAPITALS

i)
il

ol
s
il
o)
N

—_—

o

wjr

Ay
ar

<
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AT2a3

1. FFE9 34 &%

T19 +9< FH3 ©dAE Am 7Fhed WA 3 45588 &5
3l dolt FFEsE wAlstdlaLl, ol Aw9le 39 FFE 150

th olu] Z} FFE+= 1) WAL 48 ofs) 54 SZxdeol tisf Fo&
FstozM A ZE FFEZA 2) 8 71x9] Zxge (o : vho], we 2w

Aute] S0l AA © AF}E F3 o Au= Fastan. Azl
F4E wdstsE 2439 718 Ellis £(2001a, p. 286)= of#j gt o] Aw
Sia=
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g Wele Aol oo gt F, TEAke] UlF o
(inter-language)®] A 213 x| Z3F oo Alolo] & X](mismatch)
7F doloF shar,

2) o]l & sAstE FAABANA FFATE SutE AXSE FEFOLEA Y
ool 7S FAste] BEE Fal ol AS EAsHA,

3) Aol S HE sim FAHFOEN FFES wrko] W ZHEo] 3
AH A= A HoFolol dvpes =& sttt

il
.
judp¥
D)
Lo
o
Jufp¥
B=)
o
o

7122 stk B3

g3t thsk A+ A5 (Edge, 1989, Pica,

T1el 4 & LA FFES] #3& WA WA 29 FFESH 4 T
o] FFER £#3to] w72 3t ol& A3l F 24d e 37 u
Ehilo] ®w oh&at 2
<E3> WA= Fioo] wE FFE £xoF A4

FFE #+4 FFES] Rl% HAEA FF
WA FIE 25 13
A _
' (65.79) (86.66)
3 F= 13 !
(34.21) (53.07)
38 20
Al
(100) (52.63)
() Qb2 W9 A4
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A9 &5 W T19 27 9 =% HAS FFE 7Fed 65.79%¢] FFE7}
wake] el os ALHYSE ¢+ Uk TLY FNA wAte Fx
of s Aag FFES 4 Mm=st 4349 58 314

=

=
dHlstel E o o £2 Ao yetut. wAF FRshs FYo] 4
!

S Aol st x] dv= FHeFdol s S 1§

@ Bast ek

O

WAFFES FFEel:= AW4 FFES <3 FFEZF 9la, stAF=
FFEo &= SAF=9] o4 FFEZF vk & A5-¢] w2l T13 T29 ¢
Ao|A WA FFEE EF wAld o3& FEHY7] wiEed wAFEo]
FFEZ & /%3t webs] 919 il veld FFEE W2 FFES o %%
FFEZ i o] Al 72 A®d 5 ot

(1) A3 FFE (Reactive Focus—on-Form Episode)

Ay FFEE sheere] Wb ot Ashgel #471 4719 u Leojvrh,
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2 5

2 2T T19 FHelA

of#j o} 2t}

o) dl

ol
]

A= A4 FFES

A
_Eﬁ

J—

0

Ho

0

<o 8> A4 FFE$t

1 — S8 Smokers clam to::2

O

¢+

N

‘mO
!

<~ 1 df

Claim.

TI:

S&: Smokers claim to? right to

3

smoke in the public place::

No to. Claim the right.

TI:

el

5 — S8 (laim the right to::

!

rvze)

X

s
i

ol

919]

AHES HolEn I 7k

=]}
sl

i

2 547 (overt-correction) ©]

o
20

o)

E!
1|

e
~
HO

X

Aolub A FFE

ERDEEEE

-
T

<o 8>

= A

o
=

A 13 A4 S8 ‘claim’

2}

o .

—

o

ol A

‘clam’( [Klem] )o. 2 Z%¥ WS35z T1S 2
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-
e

o
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N
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]

o
ojn
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e

P GhAl Al 33

Xés
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w2 g gkeh.

=
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A
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=
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= i

3} 2} 4] (turn-taking)

7] Witol iAo

ALYl w=w(A] 28)—8tA o] O FFEA (A 33)o0w

o) waAdE u

f{]__

Jhol uiel g

thi

GolA oiH FEE

ke
H

=3
10

A
—_

—_—

ald

p—

0

N
s
aig

!

of & Zlojth. Tl FelA

Hol thal A

E el A=

3k} 2 €]

k-
=

el

A

2 3}

d

9/]x

A

ol

ch

]

(2) 9B 3 FFE (Preemptive Focus—-on-Form Episode)

o8

R AAZ BAFA

o
) .

o4 FFE

g, A}

A ==

5]

2R A

ol
froint
Nfo

s
EE

N

1

]

ERE

SR SR o]

FFE+=

RS

[S1 0
S}

od* FFE<}

F59

]_

2 F 99 FFEIA e

N

A

O & O
FEe

7HA]

=
T

g} X}, dwA FFE9

A}
=

o] AA FFEolth. T1e] %ol A

ole) s} 7t}

1
o

o o

PN
T

1) mAFEe %3 FFES §%
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wAkel]l es AlztE oA FFES 4 fole AA 77 dojubA &gt
U= A T ZAAS vY wFe A&olvh. ofd shAe] XA
Aol vk Aol glH oot F47h dojd ¢ e £Xo] AHdEY
(Ellis et al, 2001a). ®kef StAdo] wAle]l HAiro] the ©@S Fhvpw AEo]

rkar wotol k. o¥l Atk WAt EAAE ¥ BEPHY 8%

spAgo] ofm %3 ki wopeksknE F4v} doly zel A & gt
ey WAt dE e Sge]l BEFHE olds Ratw gk A%

A% EIERERIC NN S

(i
o,
e
it
O
>
k1
N
)
i
o,
et
B
X0,
vl
o

<e9> WA} F1 o] o|Hb2E FFES A&zl &4

1— TI1: What does that mean, eventually? S3? Eventually. I worked
very hard for 5 years trying to get my degrees, eventually
got it.

2 S3: After that.

3 T1: What?

4 S3: After that.

5 — T1: After that. But a little bit more than that.

6 — S2: As a result.

7 T1: As a result of something else.

o] <e9>9] A9 T1 FAEC] ‘eventually’®] &vwlE oldl|stA H3lir
= Aojgta F53oko] oAl A=A el FFEE Al #sksivh. ol o

%2
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A(S3)o] exs FoEM TS AAA AES glstA HAv, T1S
S39 o (‘after that)= AH FAHN F71Et A= HA 485 A
Tk ¢ Q& A 53 oA “After that. But a little bit more than that.”3}
il gake] Aol Lol ik AlaLE o] WHAARESR 9 7
a}7] (elicitation) ¥ =®S FAth AAH oz Al 544 Tle] A&d JE

55 gA(S2)o] “As a result.” BFal UiEsle] S39 o HS

ol et mA-stael @S AWA FFES RS54 viw A

Ag AAA dArE AL L 5 A A AFS veb 2o @A Fx

AR e AoR AfEdh el Awe ATde ° ddAsw w

Abel el web mAh AR $e AFeE Aow FAL MAAY, =

9>9] Al 53l A B &
g 7132 FA o9 2L FHY =S o|Fo Wl o= WA} B
BES AAE o] &3le] FFE olE F Ae A FHsHE =9& B

ek AolA oozt gtk Az g

2) 34 FEo| owH FFES F5

stAol Tt oA FFE- St wA A2 HxgH e Ao 5
2 (linguistic features)el]l thal ZAEEozZH A zgch olw Aol HAFE L
A AAA AES vt A wEA FFEAEE AT 2] A4
HEvh wAZE Alggh Gell e o] Hol= whg Jheul wARY ©HE

=

o] &3lo] w3l= A A (reformulate)dt= RS AT FF
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7. Scientists know why earthquakes happen.

They are still not be able to predict them.

1  TI1: Number 7, please. S2.
2 S2: Although scientists know why earthquake

happens, they're still not able to predict them.
3 T1: Okay? Although, even though, though, in spite

of the fact that, despite the fact that. All of

those are possible.
4 —S5: Can we put it in the middle? oA FFE A] %}
5 TI1: Okay, good question. We can put although in

the middle as well. No problem.
6 — Do you want to read your sentence, SH? <AL fF
7 —Sb: Scientists know why earthquakes happen,

although they are still not able to predict

them.
8 TI1: Though or although they are still not able to

predict them. I can also use in the middle,

yes.
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1— Sl1: (He was driving) auto, auto, auto:: bicycle.



2 T1: Motor, bicycle?
3 S1: Auto, auto::

4 T1: =Motor cycle. A3 F4

1o

W
ol
o
oot

5 S1: Yeah! Motor cycle. He was:: «— LA}

6 T1: =Driving.

=
1

7 — S1: Driving and they hit the autobicycle?) driver. <« %<& 2
8 T1: Motor cycle. Ay! Oh, my goodness!

9 S1: I saw it in front of me.

10  S6: Was he wearing the helmet?

11 S1: Motor bike was broken piece by piece

and he was alive, and he looked, he

was like coma. cuza oF wE
T1S A 138l dojt S19 27/ ‘auto bicycle’o] thsf] #| 43§ =n}
E W] ‘motor cycle’S A AFd] FUT S1S o] & Holso]= HAR
t}& w3l zpglo Al “Yeah! Motor cycle.”olgtar S-A43tdth 19 A$7F 2

T A AR Ajlem By 2Es ok dRolnm

N
e

= Sl HellE AA T F

5 A AdstEA A o7 E FA8 e osjd = gtk wekA Sl
ol Al 78l 2 eFE WEIYS wolx thg TIHA 8F)elA AFA
(motor cycle)& A&l Fo Hste] =

3
g% B4 =S WAk aed o A 5 Slo| Tl A=ug
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<d12>

News of the event didn’t reach the city until several hours after.

Um, S10?7 Is it right or wrong?

TI:

S10: Wrong.

2

So, how can you correct it?

T1:

S10: Hum::: Late:later?

4

Read the whole sentence correctly.

5 — TI:

_44_



6 S10: News of the event didn’t reach the city until several hours
later.

7 T1: Later, good. Later.

8 (to other Ss) Or?

9 Sst Afterwards.

10 T1: Afterwards, okay? Wonderful. Afterwards. Sounds very good.
Later is also possible. But in your writing, if you can use

afterwards, it sounds excellent.

S10  of/7F  dojd FE(late)vhs  FAHSFATE. S10°]  “Hum::
Late:later?” (Al 48)3t3 FA st HEE HolWHA tigsia T1S Al 53
o] 1 “Read the whole sentence correctly.”2}+= 232 3lo] A 4382 &3}
of ymA FiE& wetete] 2SS s Feslth Tlo] stAo]
s} A} A 2F(reformulation)S 23 sFe 24 S102 Al 64 =4S <A
of Wtz AAikstA = ATk Tlo] S106A &€dst #go= #esiA 3
oz Al 4o A =4A} F5E BIW S109 Est= Hx ¥ el (later)
S AHEE BstE Ao R ded Far dAE T AT

ofgflo] <o13>2 T1o] ShHe| WalolA] A 23 2]
&l A7 F4S olEoUE FAS HoFu. T1S WA A 284 S57F
AstA = onE o Ank= AS A= FAE Al 338eA “Good,
okay.” 2}al I3 FAT & o]o] T1& ¢l dojA Iuwls AFste &

EFE AR AA wFo] BRI FHT AL 2YAh S5 )

o2
=2
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<d13>
1 T1: Why would living in California during an earthquake be more

dangerous than living in Brisbane? Do you know? Anybody

know?
2 S5: Because::: there had, had many earthquake? << 7 (A]A])
3 T1: Good, okay.
4 How can I use this in present perfect? 9 dold TA
5 S5: There have been:: —2FHTA A=
6 T1: What? There have been? <43ty =
7 S5: Many earthquakes. —QFFA Y
8 T1: Beautiful. Good.
9 — Why did I ask him to use present perfect?
10 Ss: Because it's always happening.
11 T1: Exactly. It started in the past and it's still happening now.

There have been many earthquakes in California, so that’'s

probably more dangerous.

o] <A 13> A T12 st Sl Al S5 Hah(Al 23)ell A ofH 771 ¢
o E=A dAAeR g F= A9 dolA A (meta-linguistic clue)E
AbgsE At T1S S50 wstel A dojd AlAl AME9 /& FA4st7] 9
& A 434 “How can I use this in present perfect?”’°o]2}il HES 0 =2
MOS57F 2w dkste] AlA Fite] FoE FJFotd] 8T 7IE FAAH

ofo] A 5WA oA S57F AJA FEE

d
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Atk wEpA G eFE FASa ¥ yolrt ol & st AEAA &

T1& A 98ol 5 EA “Why did I ask him to use present

perfect?”ol gt ZAES 39t T1S dASE A AE AHokste o= A

ofsh w2 obele] <ell4>E WANT27F SHAES] WE AEE wobs
oA @ P& ZAsE oF wolFth ofd FFAA T2 HHEL

% Ab(phrasal verb) ‘cut down’e] w3t &3S a1 ).

<o14>

1 T2: Alright. Cut down. Do we need an object?

2 S6: Yeah.

3 T2: Yes. Sometimes, we often do it. Cut down. Sometimes
especially cut down on. So, for example, if you talk about
reducing something like how many cigarettes or how much
food. Okay. Someone’s trying to loose weight, for example.

He cut down on chips.
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What tense is it? Present or past?
A

It’s past. Yeah, it is past.

= e A 63)

S4: Past.

wA

T2:
cut down’
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1L

4 — S14: He cut down:::
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< 15>

A. A robot cannot think creatively, even though it can make
logical decisions based on input data.

B. A robot cannot think creatively, whereas a human worker can.
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1 T1: Why in A can I use even though? Let me ask you. Why is
even though a better choice there? Even though or any one
of these are okay. Why is even though better there?

2 (5

w

S2: Because robots can make logical decision, so, we expect that
they can make, also they can think creatively. But the result
1s the opposite. So, it's surprising.

4 T1: That's right. Back to the unexpected result. It's surprising.
It can, it can make logical decision, so why can’t it think
creatively. We don’t know why, but it’'s surprising. It’s not
what we expected to be. So, we use even though. In the
second sentence, we like whereas and while better. Why?

(5)

S5 Because they have two, robot and people.

S1: Comparing human and robot.

S4: Opposite things.

© o0 N O O

T1: It's opposite views. It’s opposite things. Robot and human
are opposite things. It’s not surprising for us. We're not
looking at the unexpected result. It's just surprising, it's
just opposite. It’s just they are opposite things. Human and
a robot are opposite things. They're not the same. So, we're

not talking about anything being surprising or unexpected.

T12 7l 23X Aol 5
dlok st olfrE AwstAth Tl A 3 5o A 284 =9
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o EHoR AYS sa vk T1> A 33oA S27F & F& Al 430
A FHAA AR £ ve tAl St SNl ‘whereas” ¢+ ‘while’o] A&
2w on g o' Aol7t S FAJMAE A Tleol A& thaol Al

Al 5ol A 5x Awe] AA AtE FA=d T1o o]e2ldk Aol oz of

%E Fu /lnElE TI¢ 9xt AEdA SEHA FolE aFse
3 =

geto A L ee i St uAbe] A F4 ol ofyt

oA (2007 S 25 dolBus WG Aveld mwAe] ¥
Wol mpEi S Frol FFAES AAH Wl o] E e JFol
A5 AL ARt F, WAL ALY ASwe F Fol Ao wa
g ASFoA FA5] LFE 4T NHE FA 4 FS FYE



obgfj o] o= T27F Aagk oAl oo disto] g5ste= 49 LE
st =9 oA FFEo|th. S57F &A} ‘disgust’e] #5383 5539
olul zpolE AFTeA =, ol W] T2& st ES olalE w7 S o

mlm

<d16>

1 S5: The smell disgusted me and I disgusted the smell, is the
same?

2  T2: No. Because you're changing the verb, the subject the object.
That means, If you say, if you say I disgusted the smell,
okay, as 1in, I, S5 disgusted the smell. I think the smell
comes to me and (frown). Because you're changing the
subject. Just like the other verb. You're almost correct. You
can say this. I think this:: might be what you wanted to say.
You might have wanted to make a passive. I was disgusted,
you can say—9. How do we finish this?

3 Ss: By the smell.

6) Eate] A wolHE #EA

r—{o
F&ii
oot
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4 T2: Good. By the smell. By her behavior or something like that.
So, I disgusted the smell, but if you just change, um, change
the verb, sorry, the subject and the object, then you just
change who is doing the action, who is reacting the action.
So it’s like::: She hit me, I hit her. Change the subject into
object. The meaning is very different. Who has a pain? Who
has the pain in number one?

Ss: Me.

T2: Me. And in number two?

Sst Her.

T2: (to S5) Is that possibly your question?

S50 Yeah.

© o0 N O Ul

10 T2: Yeah. And no more question. No more question. Now,

that’s how we set this one(disgust).

S5 disgustehis BAF Folsh Aol Xt wHeE g ouE %
FoEAE ARsg. $59 ARl fal T2E A 2864 WA BAA

L OF AAe U wA 2selA S 5E
ok A9 ejultelE o e Hol Awatlrh

o]
= AAA T27F diE LstE 2A & i P2 G

j_FHL]— 29
g3 @S o (A 3,5 7, 98 T ¥ v FFAEE HolA X3}

ATt T2+ F HA 234 238)e vxTo] A “You might have wanted
to make a passive.” @+ 92 F5d EF G xd ] F9= HEFAA
t}. T2+ oloAM o &S AASH= == “I was disgusted, you can
say-."#&ta A ZE Y7 “How do we finish this?”’st A&3ste] F5H i+

ol ofu g Folo] 2He I SASA BFS ST e
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Smokers claim the right to smoke in public places.

Nonsmokers claim the right to breathe clean air.

1 S8 Smokers claim to right to smoke in the public place, even
though non smokers claim to the right to=

2 T1: =No to. Claim the right.

3 S8: Claim the right to breathe clean air.

4 — TI1: (to other students) I don’t like although there.

5 Ss: While, whereas.

6 — T1: Why? Why is while better there?

7 S5: Because it’s, they are opposite.

8 T1: It's very opposing view point. This group and this group.
They're absolutely directly opposite. So, while is good there.

9 S12: Can I say whereas? Whereas?

10 T1: Yes. While or whereas. Smokers claim the right to smoke
in the public place, whereas or while non smokers claim

the right to breathe clean air.

Ao oo T1S HFx el ‘although’®t ‘whereas’® #}o]E 3=
A dojd 2R/ 3] sEFAEY FAHS FESFAT. T12 Al 43 A
AA SAES gl ‘I don't like although there.”gtar @3to 2K

Qe AHa Fn eRFAel FelW AL AHor o

4
d

‘although’7} <
HaFrtt, =g EL T19 &L w3 o]E ‘while’® ‘whereas’ @1
TASG =, T1S of7]o] “Why?"(A] 63))gt= AitS GEYOZH THA

=7 2 o7& AW Ae A8 Tiol olAd st sA ¥l

N

gal 43E =S YT W PSS A/} A3 Y AHS FARS
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Uha <ofl18>0l A Tl o 2to] o /E HIEzF/=
3

< 18>

There was a report about the earthquake on the television.

1 T1: S8? Can you read it correctly please?

2 S8: There was a report about the earthquake:: in the television.
3 — TI1: (to other Ss) Is that right?

4 Ss: No, on television.

5 — TI1: On THE? television. Is it correct?

6 S50 On the television? No. On television.

7 — T1: Should I put the or no the?

3 Ss: No.

9 — TI1: No the. ON television. Why?

10 Sb: When we use, like uh:: every television.

7) WEAE 2719 B E

rlo
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11 T1: It'’s not specifically this television, it’s television in general.
So ON television. No the. If I want to say there is a vase
and I put it, where do put it, the flowers?

12 S2: On the television.

13 T1: On THE television. Okay? Here's my television, and I'm
going to put my book on the television. But when you're

saying ON television, it means on the program itself. Is that

okay?
14 Ss: Yes.
15 T1: Beautiful.

T1e StAEHY JAds &3 S8 F 7HA 7, = A 289 f‘in the
television’ A ‘in’ % ‘the’E 2% AFd e Aol s W& st At
T1& #| 33oA SF/FE dozl S8 9o v A=A “Is that right?”
st Aime shol Al 289 S89] wstel o R{7F Aoyl &S AIEATE. o
o] T1<& “On THE television. Is it correct?”’s}al ThA] % &Eo] B k=6,

o7 dAME ATsHA
E3AY 2 /E F o d473d FAE T3 uFo] FoEH4 FAES TI
o] ¥ wWHEE F A FF, ‘in'# ‘the’d tis] F=AHS & 73 = 7HA
T12 A vl W HE2elstiM (A 3, 5, 7, 98) dAHoR sy <

E gFA. Al 58l A T1S ofn] <ke] wstateol A S57F Al 43 ol A

‘in the television'g ‘on television &2 FAIAEHE o] E doleEx K3t
A== Al “On THE television. Is it correct?”#tal &3t T1S S59
LFTAAE FE37] Ao b2 S5 LS dolr7] 9l A 487 6
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A" Aoltp, oA E 5o WA S/{FFAS T o HAHFH(overt
correction)& SHCFH wALS] I =W thS-o] w3l oA ghAjo] o] & wh

ol5e] QLFE A4S, v WA E (simple turn-taking)® €9 A H )

Ol

a8y WA st E 9 27 A (self-repair) o) Y 5 B 54 (peer-repair) <
do 717l H38l =37 (elicitation) Z2FS ARgstupdA wAL-g Al o] FA)

BAe FowAs A WA BEHE A% olold 4 Al Hrh o9 e B

gt W3tAl | (complex turn—taking)©= 92l <d17>3} o] wALe] AR}
A ofs] AT X dar, <JI8>dA] & 4 Sdxo] nALe] I
Aol whel 2epA 7] = g

T1e] 4ol LA FFEse TateA 727F d3A Faef o
AL A=A Gotr7] f18) 4 FFEoA & A=7F A7 AY L 7+%
of A[ztd wjE 7] o ® sto] mARel SHAo] EAE AT W 7hA 7 g

WA wstE Fadts As 9l wExdE ALds . dd 2skAkE vt
g FFE ¢tol A 2 3% dtE5=x5 Aojrstu 13 o4 yeld 495
wslatd o] Eibrxze BReAth T1 99 FFEolA yepbd w3lxtd) 9
Tx9 F4o B ofy ¥k 2

<37> FFE®| &alxte] 729 F9 €%

eI At ) 5
25} 2t 7] 2 FFES] W= 22 AE T
T 4 ¥ A
G 13 5 4 1
(34.21) (38.46) (80.00) (20.00)
S 25 19 16 3
(65.79) (76.00) (84.21) (15.79)

e <ET>E B dsiaE Y 53 xRV T1 499 4 4 FFE 7F
$d 65.79%0°l] o]Z & WAl H| &S Bttt T19 £ 3 He o FHF
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olef o] <d19>5 =3
T19] oA oAelE 2Ads uf & Alole] AFY FAME FAE T
= o] 3] (sequence words)S 8ls5dli= AFo|A] stAel AT o7 Al FE 4

W4 FFES] g8 ol

<e19>

6. The following expressions mark stages in a progress.

Answer the question.

First, Next, Then, Meanwhile, Later, During this process, Afterwards,

At this stage, Subsequently, Eventually, Finally,

1. Which expression mark stages which happens at the same
time?

2. Which one marks a stage which happens after a long time?

3. Which two would not be used in describing a cycle like the

water cycle? Why?

(Focus on IELTS, p. 84)

1 T1: Is that clear? Are any of these words unclear? I'd like you
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to choose 2 or 3 of them that you're going to use. When

you make your little notes, choose 2 or 3 of them and put

them in your list please. (circles the table) Have you done?
2 — S1: T1? Subsequently? Can you explain?

3 — Tl:(to the class)What is subsequently?? The word subsequently.

4 S2: Uh:t it's similar to eventually.
5 — TI1: Eventually! (to S2) What is eventually? Subsequently! Oh,

okay! (laugh)
S2: In conclusion.
T1: (looking at other Ss) In conclusion?

S1: Finally.

© o0 N O

T1: Um: not necessarily. Subsequently means after that, after
that. I would not suggest this for a word in oral, in your
speaking. It's not the one that we use regularly. And if you
use it, it sounds a little bit strange. So in your speaking, I

wouldn’t use it, in your writing, you can use it.

?1¢] FFE+ S19 AiZ(A28))e = A2 o %4 FFEo|t}. o %4 FFE+
SAFEd F5 S AE(trigger)—>aALe] 3 H(response) > o] &
T (uptake) £ 2 o]Fojx A HTHEls et al, 2001). ZHd Tl S19
Ao TGS FFx il “What is subsequently?” &t S1¢o AFS whE- 3}
oz AEo wEs A FgAENA ERT T19 2o AR E
ol AtA A FAE(SL, S2) o7led @S A =3tk ] FFE9

AL shgel WES st WA §e T oWy FFEQ 1
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g BE S EC] o] Ao HE s 23S WA 9@ Zlojn. AaHo
FA-wAR-RAl ] kst Fo R g Qe P 439 WAl

S olFH d4E F AUt
T1S SAS=ZHEH g S EoAu7] Sl Al 4, 6, 88olA A4
ol AAE Hol ego|e=dE oE du wrolEgth Al 53 oA Tl
o9 d & (“What is eventually?”)= TAl © AFESESIAL 7ol = W3 o
A (clarification request)= S HAT& AL dozn A5 A<l
TTAEE FRESAT. T1S SAE=E9 571 A= 2ua Al 98 o A
‘subsequently’®] oJuE AW F= AR nHEYE AAY. aWd TIS

A7IA A4S A ¥ A 4804 S27F AAgE 2 F(‘eventually’)S Hf

I

=

Lo

233 st 5] ‘subsequently’ €} ‘eventually’®] ztolE oldlE 4+ U= FH

obelst 2ol Hgg ololzrh.

<o 20>

10 T1: Eventually has a slightly different meaning. What does that
mean, eventually? S3? Eventually. I worked very hard for 5
years trying to get my degrees, eventually got it.

11 S3: After that.

12 T1: What?

13 S3: After that.

14 — T1: After that. But a little bit more than that.

15 S2¢ As a result.

16 T1: As a result of something else.

17 S1: After all?

18 T1: After all. Maybe, maybe. More, after:: As a result of

something else. If I worked very hard on something,
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eventuallyl® I got my degree. So it shows that something
made that happen. Is that clear? So he, he studied English
very hard for 3 months and eventually he took the exam

and passed it.

TIE <19>e14 SFAES] e &8 fwatr] As 27 ‘eventually
of A IHHOR FEst Re RelFAth WA dAE
Aol eRAA AUE shetsr] olelg ssAel Ak o He ;e dtel

=
T1& <A20>0 A ‘eventually & vHFZH7] 93 A4S A ZEHA SHAES

A A A 10844 “Eventually has a slightly different meaning.”°] 2+

ot

EZ FASs Aolth. E=3 A5 guE F5F F U=F ‘T worked
for 5 years trying to get my degrees, eventually got it.”¢] 2=

o2 HXYH ‘eventually 7} AFEH o & Al FsFATE S30] A 1139
A A HE AAAAT deskA]l kA T12 Al 1434 “After that.
But a little bit more than that.” o]2} walo] A EZA EstE thA] AAt
stEE Al o ® ZFQ(push)ste AlsE BEYTh A= Al 1584 S27}
g FoEa Ay 2FE oz S24 o AUFA

o o]FojAAl HATt. T1S Al 18FlA ©& dit & 7HAE o o] T

AEo] ‘eventually’e] 9uE oldlTd F JEE EoFUAT. o] W T1

2ZA 919 <A19>9] AyYFE] FFE:= thA]

Ak, A4 o= FFE 7%+ A9 o thsol

A mabe] Aol oo] dhe] it wAbe] v =

o7 A& o= EFHA FRE VA HAC Ee B0 @&
3

St sl MANE ool AL ololAt WA thA AzlgonA




<ol19>9] oA FFEe] olo] <el20>¢ AW 47 FFEZAA 3%l
dAe sl AGAGANA TFFEAAA AT

9e] <al20>9 A 18&o] o]ojA= <al21>e] FAJAHL L thE oAl
(S3)0] oA vF EXFHHY ‘subsequently’®} ‘meanwhile’e] #-& ojm]<lXA|

£ A&ste] AlzHE W3 FFEolth T12 o714 vl & § A4S A

<d21>

19 — S3: How about meanwhile?

20 T1: Is that the same meaning? Is that your question? No. So,
first, we set eventually?

21 Ss: Yeah.

22 — TI1: What about meanwhile?!)) That's a good one. What does

that mean?

23 S2: Meanwhile is uh::: contrasting to the difference from the
former one.

24 T1: Okay.

25 S4: During the time?

26 T1: Okay, good.

27 S4: Some time?

28 T1: Yep.

oA B Al 19889 S3¢ i (“How about meanwhile?”)e] A 223 <
A Tl 98] “What about meanwhile?” “What does that mean?”3}
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<o 22>
29 T1: Can anyone give me an example where I might use this?

Give a sentence with meanwhile and another sentence.

30 Ss: (no answers)

31 (5.0)

32 T1: My daughter was sleeping, meanwhile my son was playing.
33 (4.5)

34 T1: My daughter was sleeping, meanwhile my son was playing.

35 (3.5)

36 S4: At the same time.

37 T1: At the same time. At the same time. So you want show
one thing is happening and then over here, something else
1s happening. At the same time. Meanwhile. Okay? So, in
this sense, you're gonna be talking about this. If you're
preparing, um:: you're qualifying to drive. I was learning
how to drive, meanwhile I was studying the code book. So

I was not only learning the driving, but also the code book
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at the same time. Meanwhile. At the same time.
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ABSTRACT

Native speaking teacher’s strategy in negotiation of Focus-on-Form for

successful learner’s uptake.

Kim, Suk-yeong

Department of English Education
Graduate School of Education
Sungshin Women's University

Directed by Prof. Ko, Jung-min

This study 1s to discuss effective negotiation strategies for
FonF(Focus-on-Form) in EFL classrooms on the basis of successful
uptake in negotiating linguistic forms. It investigates ESL writing classes
taught by two native teachers on the assumption that the grammatical
accuracy and form instruction will be equally emphasized in both ESL
and EFL writing contexts. To compare the outcomes depending on the
choices of the teachers, the writing classes of T1 and T2 were audio
recorded and transcribed. Focusing on successful learner uptake proposed
by Lyster and Ranta (1997), this study is to analyze various strategies
such as 1) pushing learner production, 2) wait—-time, 3) meta-linguistic
questions, and 4) counters, along with the feedback choice of the
teachers. The followings are the results of this study.

Firstly, it was found that T1 adopted effective negotiation strategies,

thus inducing learners’ active engagement in error correction and uptake



move. As for feedback types selected by T1, elicitation(32.56%) was the
most favored one, followed by meta-linguistic feedback(16.28%). Both
feedbacks entailed successful uptake; 509 of elicitation and 41.67% of
meta-linguistic feedback.

Secondly, T1 was also able to utilize learner knowledge and errors as
valuable learning sources by means of questioning strategy and counters.
By inducing learner production, T1 encouraged learners to solve the
problems  themselves thus  entailing successful  uptake. T1's
meta-linguistic questions induced active interaction from the Ileaners.
Subsequently, the process of teacher-to-student negotiation was
expanded into one of teacher-to-whole class negotiation.

Moreover, T1’s counters to the learners’ questions returned the floor
to the learners, generating bi-lateral negotiation, thus stimulated them to
solve the problems themselves by answering their original questions.
The rate of uptake move(76%) and successful uptake(84.21%) in complex
FFEs(65.79%) were higher than that of FFEs with simple turn-takings.
This outcome also supports the suggestion in Ellis’s study (Elis et al.
2001a) that "if more attention is drawn to a linguistic item through
prolonged negotiation, students may have a better chance of noticing it
and successfully incorporating it into their own production.”

In conclusion, this study suggests that teachers may engage learners
in negotiation, giving opportunities for student uptake move. It is
suggested as well that the learners be encouraged to produce successful
uptake through teacher’'s guide by means of feedbacks and strategies

during form negotiations.
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