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L AL dyste] 2 F5 S A HeE F5E e AL d7 5 F
ATk Elliot, 1999). &y H&3] 95 %2 4F sxtsvitt 2 7 do] sl

FxEge Adsgn
ool g xe] REol webol® ey o 43 FARTHEL 9
YAt AN T Anh AeAelx eirhHulleman I, 2010;

Senko ¢|, 2011). °ol& AwWst7] fJa] *Fd HTo A=7F o] FolHrt. A
WA= Fd53EY
TEE A w95 dssivie Aol Ao whA(Grant & Dweck,
2003; Kaplan & Maehr, 2007), ©+& A= EJIET Hold 3 Ho|
Ao 7 A3t tH(Elliot, 2005 Senko & Harackiewicz, 2002). ©]#] gt
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st Aol 24E& Z2E AFES A F5YH HZ(Patterns  of
Adaptive Learning Scale, PALS)E A}-&3l a1, EFQI ] vl THE &
ATELS 52 E A A Academic Goal Questionnaire, AGQ)E A}-& 3} o).
Hulleman¥ & &5(2001)2 Aot S =72 Aolo we} L5 x7}
A A mA= FFol AEA A =XE AHR A 8] ATE

2 2t 2 4% FRHTRES ¥ YFow 4JF ATEe o
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Fasching, Dresel, Dickhiuser, & Nitsche, 2010; Gorozidis & Papaioannou,
2011, Kucsera, Roberts, Walls, Walker, & Svinicki, 2011; Nitsche,
Dickhauser, Fasching, & Dresel, 2011, 2013; Paulick et al., 2013;
Papaioannou & Christodoulidis, 2007). olol tjs]rl= FHeolA thA] A4
0% Avnug @uh oUd AREL WA FYPTEEY EHYL
Agsy) 9% dsel Wage melFr)

AAREADGY oz AH Gare

Al

TEES HYHAAQ dFH g A A= G0 o] FoXHEA A&
T Ry g ke J2 Aol s 1 = A Elliot(2005)
= fre e AT B AAE ell= e 2ok YAIRE e A
7] ARE Adgste de @AV dvan FEsH ExF A (goal
complex)et= 7Hd S At SR AFASE FHAE 5 7] (motives) £}

TAA R &3 (objectives) 7Ho] AelA ArAgs ubeld, o el

Murayama(2008) = %2 AFHE X #3 AFoA AFEXE S
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flo

Elliot(2005)2] A<kl 4] ©§ yo}7} Vansteenkiste?} 19 &%
AAEZE F7ote olfd 284S w531 A7 A o2 BAHAA o]
S Aystaz stk A7 AAHA o] E(self-determination theory)< Ryan

7 Decis Aoz 3 AFHd o3 Atd oleow, e FrE A

o}<d, 2010). Deci®t Ryan(1985)+= 7i<1e] dEo] #A&A & 7| Z2AH
7es UEdE AR we =dEY, gEo dQlo] AV|AAAAdFE
WAlE 717 Ao FAen ol gk AR olEe oAl ThA 9
nyol2o g  FAE uwjaZz  o]E(macro theory)o 2, QX H 7o) &
(Cognitive Evaluation Theory), 713 &3 ¢|&(Organismic Integration
Theory), <132 34 o] & (Causality Orientation Theory), 7] 24l 2] & Fo]&
(Basic Psychological Needs Theory), & 3% U8 ¢]&(Goal contents Theory),
T A A gko] 2 (Relationship Orientation Theory)2 6712 wyo]&o &2 A

Hol gtk 2 % ¥ A7e APA #de] i 4714 FFe| L WA
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714 ol 2ol e A< olfF®E FEs dlof st el o
skl 7Rl M E717F gl FEIIAATEH FEAdd 5F A=4 A
A7FA tpFsieta Bkl o= Wl Al & (Internalization) ¥ & % (Integration)
o2 AYEEAYHRyan & Connell, 1989; Ryan & Deci, 2000). WA s= 7)
1ol &F-e A FoJ7 7FX & AFo] dg 2dES F&= AolH, ol
WA st7 FiEd] o] FojA iAo 2HES Aale] dFE wholEolE Zlo]
=3 /i o]ti(Ryan & Deci, 2000). Ryan®} Connel(1989)2 o]# 3t 7§y
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9], 2014,
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T FH o]feolx HAol HE AL ¢vu|dth(Borophy, 2004; Deci,
Vallerand, 9|, 1991). =, kA A7 ARG o] oA 2oL A3 o] FA
bR el dgE dA I SR w Qe FEHe 7S vt St A
AolA HAs7I= w2 59 FP8H =S A2 EsY 59 AL
A AIE ol1ni= F23 a9lo]ti(Benware & Deci, 1984; Deci & Ryan,
1985). ol2l gk Wete: WAt AR A &= & vk wAF EFF AR A WA
Fgolet= FHAlel daf 247 e FFo WAE7IE 7HE Aol o]y
WARS] WA E 7= wARe] A FH Ay B vk oofyg w3t T %
of frejmet S v FAolBmE YAlF7Y Fado] AALETE

WAEE YAZES] BAAN Ao nAD, G4 3 G4l

FTelE 9B gE LA JMXE Fola, HA E4S vy wol A A
s, WAl 5718 34 71t (Butler, 1987, Dweck, 1985). ¥ M8 ol

o= FlEREI HAE7 &4 B2HE JHXIts dEe] R A

(Butler, 1987; Harackiewicz, Abrahams, & Wageman, 1987, Harackiewicz,

Manderlink, & Sansone, 1984). o]&lgt H|L#A A A= FFAHS T3
PN

Mol A= Dweck(1980)e FHBEE F7ahe saAEol 7

rr

s Fd w2 AETIvr S 92 AV AR E T

T2yt Rawsthorne# Elliot(1999) 574 old 54 &2l s=ws
oAGA AlFwurE=Tte] wep depivta F

HE & dxo] WAls7Ige 23 o=
Ao yehdn. oy FAHE HAsr] 9Fd HHOFE Elliot &
Harackiewicz(1996)°] &% x5 H¥ 3|92 yrol AWty 19
A& = sta o] % AFEel o FARHT

FH R AR

Rotelsdolf ¢t Giinther(2010)9] 17-¢l wWE2™ wALe] F3H <5 E7}
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2 o] A7} (Niemiec & Ryan, 2009). L&y ALY ¢ HTEEI}F SHYE
ol Al & A A A=} 284 (Cognitive stimulation and Autonomy)ol] ¢
g FAFS A A Fevhes ATFA A7 Bad 9 (Retelsdorf €], 2010), ol
FPEol @ HEAd FFES wIves Antd dA4ZEAE BRuHdv
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wabe] ARiEdat @At m4L Fass A #E
A S7HA, B B 59 2L RAAA ANE o drh(Kyriacoy,
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o &89 wAte] oA Fo] woldel weh mabe] A Ml
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& dojxe
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et al., 2011; Papaioannou & Christodoulidis, 2007). ¥ %k olyg} 2 F A Ed
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Abstract

The Influence of the Teachers' Achievement Goals
and Underlying Autonomous and Controlled Reasons

: Focusing on Performance—-approach goals

Sori Hwang
Department of Education
Graduate School of

Sungshin Womens' University

The purpose of this study was to examine the effects of
the performance approach goals pursued by Korean teachers and the
perception of autonomy toward the performance-approach goals on the
teacher’'s intrinsic motivation, teaching flow, autonomy support and job
stress. Through numerous empirical studies based on the achievement goal
theory, it was confirmed that the characteristics of human motivation,
emotion, and behavior qualitatively depending on the different types of
achievement goals pursued by individuals. However, research results on the
effect of performance goals, one of the types of achievement goals, on
achievement outcome variables were inconsistent, and various attempts

were made to clearly understand the effects of performance goals.
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As one of those attempts, the concept of performance goal was
divided into approach and avoidance. However, while the
performance—avoidance goal consistently showed negative influence, there
were still mixed studies of the impact of performance-approach goal.
Regard to this results, many scholars have clarified the concept of
performance—approach goal(Grant & Dweck, 2003; Hulleman Schrager,
Bodmann, & Harackiewicz, 2010), thus developing and validating
measurement tools(Hulleman et al, 2010), and exploring moderation
variables(Senko, Durik, & Harackiewicz, 2008; Senko & Miles, 2008). To
illustrate this as one of those efforts, researchers such as Vansteenkiste
have made efforts to clarify the effectiveness of achievement goals,
especially performance-approach goals, by explaining the reasons for
achievement goals in terms of self-determination theory, in addition to
Eliot(2005)’s suggestion of a Goal complex concept that distinguishes
between the content of achievement goals and the reasons for pursuing
them. However, the attempts have been made relatively recently to
distinguish  whether performance-approach goals are pursued for
autonomous or controlled reasons, and thus examine the effectiveness of
performance—approach goals through this perspective, with most studies
targeting learners. Therefore, it 1s difficult to find domestic and
international  studies that examined the effectiveness of teacher's
performance-approach goals in terms of self-determination theory.
Therefore, it was investigated how the performance-approach goals
pursued by teachers have an effect on the teacher’s motivation, emotion,

and behavior, and whether the perception of autonomy in pursuing the
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performance—approach goal exerts additional influence on these outcome
variables.

For this purpose, the research questions were set up as follows.

First, how does the performance-approach goal and the perception
of autonomy (autonomous motivation, controlled motivation) in pursuing the
performance—approach goal affect the teacher’s intrinsic motivation,
instructional commitment, autonomy support, and job stress?

Second, does the effect of the performance-approach goal on the
outcome variables (teacher’s intrinsic motivation, teaching commitment,
autonomy support, job stress) depend on the perception of and autonomy
(autonomous motivation, controlled motivation) for the

performance-approach goal?

To verify these research questions, a questionnaire was conducted
on 346 teachers working currently in elementary, middle, and high schools
located in Korea, and the self-reported questionnaire includes the
performance-approach goal, the perception of autonomy in pursuit of the
performance—approach goal, intrinsic mtivation, teaching flow, autonomy
support, and job stress scales. Based on the collected data, descriptive
statistics and t-test, one-way variance analysis(ANOVA), and hierarchical
regression analysis were performed, and analyzed with the SPSS 26.0
program. The main findings of this study are summarized as follows.

First, the performance-approach goal has a statically significant

influence on all outcome variables (teacher’s intrinsic motivation,
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instructional commitment, autonomy support) except for job stress. In
addition, autonomous motivation had a positive influence on intrinsic
motivation and support for autonomy, and negative influence on job stress.
This shows that even when the performance-approach goal is controlled,
the autonomy in pursuing the performance—approach goal contributes to
independently explain the outcome variables beyond the predictive power of
the performance approach goal. Therefore, in order to better understand the
teacher’'s motivation and behavior, it is implied that it 1S necessary to
examine not only the content of the goal that the teacher pursues but also
whether the reason for pursuing the goal is based on autonomous
motivation.

Second, the impact of performance—approach goal on teaching flow
and autonomy support was different depending on the level of autonomous
motivation on the pursuit of performance-approach goal. When the
performance—approach goal is pursued with a high level of autonomous
motivation, the performance—-approach goal has a statically significant
influence on teaching flow and autonomy support, whereas when the
performance-approach goal is pursued with a low level of autonomy, the
performance—approach goal has a negative impact on teaching flow and
autonomy support, but are not statistically significant. Previously, the
positive influence of the performance—approach goal on the teaching flow
and autonomy support was examined, but It is important to note that this
static influence only applies if the performance-approach goal is pursued
autonomously. In other words, if the performance-approach goal is pursued

without intrinsic enjoyment or satisfaction, or without attaching value and
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meaning to the performance-approach goal, the performance—approach goal
has no significant impact on teaching flow and autonomy support.

The results of this study show that when a Korean teacher
pursues a goal that they want to be superior to other teachers, the type of
goal (content) and the reason for pursuing the goal should also be
considered, and that the more autonomous the reason for pursuing the
goal, the higher the teaching flow and autonomy support. This study
provided empirical evidence that the psychological perception(autonomy),
which focuses on one of the three types of achievement goals, explains the
outcomes of teachers along with the goal content, and also shows that it
can be applied to understanding the effects of the performance-approach
goal of teachers in Korea. Through this, it raises the need to consider not
only the achievement goals pursued by Korean teachers, but also the
psychological characteristics, autonomy in pursuing achievement goals,
based on the pursuit of such achievement goals. This is expected to
provide basic information for the development of educational programs to
increase the teacher’s motivation for the teaching profession in future
teacher education, and to enhance various adaptive characteristics of the

teaching profession.

Keywords: achievment goal, performance—approach goal,
self-determination, the contents(what) and reasons(why) of
achievement goal, autonomous motivation, controlled motivation,
teacher, intrinsic motivation, teaching flow, autonomy support, job

stress
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